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Abstract

The purpose of this study is to investigate the perceptions of teachers and stu-
dents in Islamic Junior High School about duration, their involvement in the
video (cast), format and post-video watch activities of English supplementary
videos to ensure the videos that will be made are effective. Using a descriptive
quantitative method, this study reveals that video is a fun learning tool to study
English, so that the students don’t mind if the video duration is more than 15
minutes. About the cast, the students inclined to be involved in producing the
video. About the format, the majority chooses the drama method with Bahasa
subtitled. About the post-video watch activities, they prefer to do a writing rather
than a speaking activity. During the video playing, they didn’t taking a note or
observing the whole plot yet, so that they wish the video can be replayed out-
side the class, just like on television or youtube.
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Introduction

Traditional teaching process can no longer serve the primary
function of disseminating content, which can be found at any
time in a variety of online video teaching repositories (Giannakos
et al., 2016). Erlangga (2016) and Moerdiyanto (1989) revealed
that students need supplementary instructional platforms to make
English learning process more enjoyable and effective. Video-based
learning (VBL), which is characterized as the systematic use of video
tools to acquire defined information, competence, and skills, have
become increasingly popular as in recent years (Pappas et al., 2016).

The Indonesian government realizes the importance of VBL,
and has made efforts to make the instructional videos, particularly
English learning videos. However, according to Erlangga (2016),
official government instructional videos have no major effect on
students’ English performance since they only show a teacher
teaching in a manner close to ordinary classroom learning. In the
presence of the fact that children in general feel very comfortable in
front of the television, following television principles can be used
to create videos that will improve students’ performance while still
being entertaining (Anderson & Pempek, 2005). After repeated,
TV shows that they have watched are still gluing in their memory,
unlike when they study formally. Therefore, a learning medium that
can produce the same impact on students, voluntarily following
and repeating it, needs to be made. Students are expected to enjoy
English learning video like television broadcast products, which
they repeatedly watch but never get tired of it (Le Fevre, 2003).

The video that will be produced following the television
standards must be designed by considering the duration, format,
watching period and student experiment (Giannakos et al., 2016).
Students’ experiences can be obtained when they are involved
in the video making process. Students perform better while they
are personally involved in the learning activity (physically and/
or intellectually) (Bott, 2014)toxic chemical products formed
as secondary metabolites by a few fungal species that readily
colonise crops and contaminate them with toxins in the field or
after harvest. Ochratoxins and Aflatoxins are mycotoxins of major
significance and hence there has been significant research on broad
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range of analytical and detection techniques that could be useful
and practical. Due to the variety of structures of these toxins, it
is impossible to use one standard technique for analysis and/or
detection. Practical requirements for high-sensitivity analysis and the
need for a specialist laboratory setting create challenges for routine
analysis. Several existing analytical techniques, which offer flexible
and broad-based methods of analysis and in some cases detection,
have been discussed in this manuscript. There are a number of
methods used, of which many are lab-based, but to our knowledge
there seems to be no single technique that stands out above the rest,
although analytical liquid chromatography, commonly linked with
mass spectroscopy is likely to be popular. This review manuscript
discusses (a. Involving students in the production of learning
videos is one way to make it more successful (Tegeh et al., 2019).
It is hoped that by having students playing role in the instructional
video, the video would pique their attention. Furthermore, students
can gain more experience through the practice of creating videos
on their own.

According to Lackmann et al. (2021), video’s format with
lecture capture causes greater emotional involvement for a shorter
period of time, while the higher the student participation, the better
the student results, though the relationship is quadratic in the case
of cognitive engagement (inverted U shaped). Instructional video
formats can be made in the form of tutorials, interactive or drama
(Erlangga et al., 2016). Each video format has its own supportive
previous studies. Interactive multimedia learning has a positive
influence on the learning process and outcomes (Hung et al., 2018;
Riana & Gafur, 2015; Seckman, 2018)interactive video lectures are
increasingly being adopted in digital learning contexts for increasing
interactivity. However, conventional video lecture lacks interactive
learning activities (ILAs. The use of video tutorials aided in the
learning process, and students obtained excellent results (Preradovic
et al., 2020). However, drama is more successful at attracting a
wider audience, igniting initial curiosity, and educating students,
but interactive video is best at demonstrating finer details of the
material (George et al., 2018).

Previous research that reviewed the instructional videos
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presented the duration of the video with an average viewing time of
3.9 minutes (Chung, 1999; Huang & Eskey, 1999; Markham & Peter,
2003; Montero Perez et al., 2014). Rodgers & Webb (2017) find that
the student’s post-activity scores were only substantially different
for three of the ten episodes of 42-minute American television
program. Since this is correlated with human memory capacity and
the ability to focus is very restricted between 15-20 minutes, learning
media using video must have a length of between 20-40 minutes
(Syaparuddin & Elihami, 2020).

The use of English learning videos has its own purpose. It
could be to improve children’s speaking skills (Chien et al., 2020),
or it could be to improve children’s writing skills (Wahyuni, 2015),
but it is, of course, to improve children’s English skills in general.
In order to achieve the goal (whether it is speaking or writing
skilD), giving activities after watching videos is the important key.
Some of the activities that can be done after watching the video are
discussion, written-test and redemonstration the role on the video
(Nurhidayat & Syarifah, 2019).

Based on the explanation above, this research aims to
investigate the student’s and teachers’ perceptions regarding
the ideal design of English learning videos. The participation of
students in the video, video’s format, video’s duration, and post-
activities that are deemed the most comfortable for both students
and teachers are some of the items that will be discussed in this
research. Since students and teachers are the main consumers of
the learning media, a more entertaining video that is built from their
perspective is unquestionably needed. Students require supplements
that will make the learning experience more fun and successful in
enhancing their motivation and passion for learning English. The
videos targeted to students’ and teachers’ needs are intended to be
able to meet this need as well.

Instructional Video Making

Jack Koumi is a figure found in literature observation. He is an
education media trainer who gave tens of training in 20 more
countries around the world. Previously, he worked at BBC Open
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University Production Center, producing audio and video programs
in Science and Mathematics. In his book “Designing Video and
Multimedia for Open and Flexible Learning” (Koumi, 20006), he
stated that at least there are four categories (from education value)
that can be inserted in a video so that it can be used for teaching
and learning process for students. The strengths of video use focus
on:

In the video-making process, the first thing to consider is
what to teach on video and how to teach it. In this part, it needs
teachers’ role to be involved in video making. The teachers know
what students need and understand how to deliver it in the form
of video. By understanding the condition and other things related
to students, teachers highly recommend and suggest that later will
be combined with TV video making experts’ opinions (Koc, 2011).

The second thing is when to choose and how to use other
media for teaching. Selecting and using media are necessary.
“Selecting” here should be done very carefully and consider many
aspects, such as education aspects, possible psychological impact
after students using media, and so forth. Using it means to predict
and design a good lesson plan on the use of the media in class.
The usage should appropriate to students’ conditions, schools, and
students’ competence (Ala-Mutka, 2011).

The third thing is a framework of pedagogic design principles
for video and multimedia (Koumi, 2014). In this case, video or
multimedia use must meet the requirement of teaching material.
Since every teacher has his/ her particular style, so are students, the
usage has to focus on English teaching, including moral value. For
example, throwing litter in the right place, sharing with others, etc.

The fourth thing is practical development advice for interactive
multimedia. It is necessary to work with media experts since it does
not only accommodate teachers’ opinions. The role of media experts
will give quality to this product video that will trigger students-
teachers interaction. Students will not only focus on watching, but
there are strategies and outstanding design that will make it more
optimal to help teachers teach in a fun way (Ariyani et al., 2018).
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Audio-Visual Media

According to James in Dash & M. Dash (2007), audio-visual aids
(instructional materials) are devices that can make the learning
experiences more concrete, more realistic, and more dynamic. One
of the interesting audio-visual media in learning is the television
and video. Video is a form of multimedia that conveys information
through two simultaneous sensory channels: aural and visual. It
often uses multiple presentation modes, such as verbal and pictorial
representations, in on-screen print and closed-captioning (Cruse,
2011). According to Badjuri (2010), television is audio-visual media,
in which people are not just looking at pictures televised, but at
the same hearing online TV or digest narrative of the picture. The
television is instrument in influencing the mental and mindset of
public. There are many discussions on the impact of these audio-
visual media in the teaching learning activities. Some of the previous
research I had found and analyzed are described on the following
paragraphs.

The first previous research related to the Sesame street program
is from Ball & Bogatz (1971). They stated that the application of their
two principles in the summative research for Sesame Street caused
them us to assess at pretest and posttest times not only progress
along some 36 primary goals of the show but also transfer effects,
home background variables, parental attitudes, and socioeconomic
status factors. Among 3 to 5 years-old children with the number
over 1,300. They observed many of them viewing the show, made a
content analysis of the show itself, administered a questionnaire to
teachers whose classes viewed the show, and assessed the amount
of viewing for all the subjects in the study using our different
assessment techniques. When evaluating a program in which side-
effects and interactions are considered important, the study has to be
wide-ranging, the sampling extensive, and the statistics multivariate.
Their result showed that student achieve significant improvement in
their academic score.

The first previous research related to the Sesame street program
is from Fisch (2014). She claimed that the foreign can be promoted
through the use of television in school. Norland (1990) reported that
an Israeli study found significant improvement in low-1Q children’s
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comprehension of English after viewing a series of English-language
programs in school, and that a Swedish study found similar effects
from English-language programs that were subtitled in Swedish.

On the other part of the book, Fisch (2014) stated that
educational television’s motivational impact had significant effects
in some areas, and they have varied by age. The result from the
children’ parents stated that among kindergartners, parents and
teachers reported no difference in children’s looking at books or
magazines alone, talking with others about books, writing during
free time in school, or the frequency with which they asked others
to read to them. However, parents reported kindergarten viewers’
going to libraries or bookstores more and writing significantly
more letters, notes, and stories than nonviewers at posttest. The
only significant effects for first graders were in parents’ ratings of
the frequency with which children read books alone and teachers’
writing reports during free time (Linebarger, 2001).

The second research review about the impact of Sesame street
program is stated by Fisch (2005). He stated on his research resume
that children among 3- to 5-year-olds who had view Sesame Street
showed significant improvement in their academic skills related to
the alphabet, numbers, body parts, shapes, relational terms, and
sorting and classification. Fisch (2005) also said that students’ school
readiness, such as verbal readiness, quantitative readiness, attitude
toward school, and relationships with peers are developed well by
watching Sesame Street. Results also indicated that children who had
been frequent Sesame Street viewers were rated as better prepared
for school than their non- or low-viewing classmates.

On the last statement of Fisch (2005), the longest-term impact
of Sesame Street was found in a study that examined high school
students who had watched more educational television and Sesame
Street in particular as preschoolers had significantly higher grades
in English, Mathematics, and Science in junior high or high school.
They also used books more often, showed higher academic self-
esteem, and placed a higher value on academic performance. As the
addition, in relation to the academic effects of educational television,
Fisch (2005) stated that numerous studies have found that viewing
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prosocial television program produces significant positive changes
in children social behavior.

Islamic Content Instructional Video

Law No.20 of 2003 Article 1 paragraph 2 states that national
education is education based on Pancasila and the 1945 Constitution
and is rooted in religious values, Indonesian national culture and
responsive to the demands of changing times (Undang-Undang
Republik Indonesia No. 20 Tahun 2003 Tentang Sistem Pendidikan
Nasional, 2003). As a result, religion and cultural identity must be
included in the education program (curriculum) (Suradi, 2018;
Suyadi, 2019). Islam as the majority religion and eastern culture
of Indonesia has a similar character, namely has strong faith in
God, noble character, health, erudition, capability, sovereignty,
independency, and responsibility (Rahman et al., 2019). Islamic
education aims to create human beings that are truthful, reasonable,
humane, ethical, compassionate, disciplined, harmonious, and
efficient, both personally and socially, by observing the guidelines
that religion is taught to humans with the vision of realizing people
who fear Allah SWT and have noble values (Winarno, 2012). As a
means of analytical adaptation, Indonesian culture has an impact on
the formulation of attitudes, values, decency norms, and problem-
solving methods (Siswanta, 2017). Therefore, it is permissible if
Islamic material is used in subjects other than religious education,
such as English, especially in Islamic School.

English lessons at school officially begin when children enter
junior high school education (Kemdikbud, 2014). Previously, English
was introduced and taught at the elementary school level, but the
regulation of the Minister of Education and Culture of the Republic
of Indonesia number 81A of 2013 (Kementerian Pendidikan dan
Kebudayaan Republik Indonesia, 2013) decided that English for
elementary students is nowadays becoming as local content. The
explanation above means that elementary schools have the freedom
to include English as part of their subjects or not. Based on these
facts, it generally assumed that junior high school level is the first
level for students to learn English. The video’s content produced in
the follow-up research will be ideal for middle school-aged children
and will include Islamic content. Any of the content intended for
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later is set in a mosque and has a theme of foreigner tolerance.
Since this video necessitates student participation, the study will
take place in Islamic junior high schools.

Methods

This research is executed by quantitative approach with two kinds
of data used, they are primary and secondary data. Primary data
is obtained from questionnaire distribution, either open or closed
questionnaire and interview the respondents. The respondents
include (1) Students of Islamic junior high school in Semarang, by
conducting a random sampling, we got 188 students; (2) English
teachers, there are five English teachers who lend their hands to
give their input and suggestions for the development of the product.

The secondary data used is data obtained from some literature
related to this research, data about the research subject is obtained
from journal, books and websites that support this research. Students,
teachers are given questionnaire then interviewed to obtain the
following data: (1) teaching material used by teachers, (2) students’
result in English lesson, (3) what kind of media students and
teachers can use to improve to study English in class. According to
the procedure, after questionnaire distribution, interview to students
and teachers will be followed by video-taping. Questions during the
interview focus on the questionnaire to cross-check the result of the
questionnaire, the flowing confirmation is also conducted towards
the headmaster.

Result & Discussion

Student’s View on English Lesson

The students are required to state their opinion about English
becoming one of the lessons they need to take at school and their
motivation to learn this lesson. The point will be presented on three
number (table 1) below.

Table 1. Student’s Perceptions on English Lesson

No. Statement Elaboration
1 I think English is a fun I think learning English is a fun
subject. thing to do.
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No. Statement Elaboration

2 I think it is easy speaking in The students think that English
English. is an easy lesson.

3 I’d love to speak English The students is motivated to
fluently. learn English.

Source: Authors documentation

The respondent’s answer will provide mean score. Mean score
is the one that will be compared above in Likert scale. On the
descriptive statistic result, the mean for question no. 1 is 4,19. If we
were to compare to the Likert Scale, the result shows that English is
a fun subject. The mean results for question no. 2 is 3,38. It shows
that the respondent is uncertain that English is an easy subject. The
question no. 3 is expected to give suficcient answer whether the
students possess the motivation to learn English. The mean score
for question no. 3 is 4,25. It indicates that the students are agree that
they want to learn English better and they are highly motivated to
learn English. The result from the three questions above shows that
eventhough the students hesitate to answer whether English is an
easy subject, the students agree that English is a fun and interesting
subject to learn and they are motivated to learn more. In order
to make the students willing to learn English in fun and leisure
manner, video learning is implemented.

Student’s Perception on Instructional Video

Based on the result on student’s view on English learning above,
it shows that the students agree that English is a fun subject to
learn. But they think it is not easy to learn English. Therefore, they
will be assisted to learn by watching video. Before the product is
developed, it will need further review on whether the students need
video as learning aids. The review will be conducted by figuring on
student’s view on video learning. The question will be divided on 6
questions as written on the following table 2.

Table 2. Student’s Perception on Instructional Video

No. Question Elaboration
4 I think that video is a fun thing The students think that video
to do. is a fun thing to do.
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No. Question Elaboration

I think English will be fun to
5 learn if the teacher play the

The students think learning by
watching video is fun.

video.

I think English video learning  The students think it will help
23 can help me speaking in to learn speaking in English by

English. watching video.

After the video is played and

English lesson is over, I want The students will be motivated

24 to be able to speak English and Saltzil;rrll Esigisgl more after
do English homework. & '
I'think the English video The Students think that
learning helps me to speak . . oy
25 . watching video will improve
English correctly based on the . . .
their speaking ability.

original pronounciation.
I think English learning video  The students think that

26  enable me to converse better in watching video will improve
English. their speaking ability.

Source: Authors documentation

Dicussing the questions of no. 4 and no. 5, the mean points at
4,56 and 4,50. It shows that the respondents are agree that learning
by watching video is a fun thing to do. Question no. 23, 25, and 26
indicates that the respondents in general shares similar thought that
learning by watching video can help their speaking ability. Whereas
no. 24 shows that the students in general agree that learning via
video will improve their motivation to learn English.

Video Duration

The questionnaire will include how long the video duration so
that the students will effectively absorb the lesson. The question
about video duration will be presented on no. 6 (“Watching English
learning video more than 15 minutes makes me bored.”). Based on
the result, it is concluded that the respondent agree that the learning
based on watching video is fun, so that they do not mind video
duration is more than 15 minutes-long. The supplement is a subject
matter that does not replace the primary material such as official
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books from schools but only as a companion or supplement. For
example, an English class run for 2 hours, so the video is enough to
use for 10-30 minutes from a total of 120 minutes of learning time.

The Video Cast and the Involvement of Students in Producing Video
The following step in analyzing student’s need is to cast people
based on respondent’s preferance and also whether the students
are willing to take part in producing the video. There will be 8
questions as stated on the following table 3.

Table 3. The Video Cast and The Involvement of Students in Pro-
ducing Video
No. Question Elaboration
7 The English video learning will ~ The cast is a native speaker.
be more interesting the foreigner
take part as casts in the video.

8 The English video learning will ~ The cast is Indonesian.
be more interesting if the cast is
Indonesian.

9 The English video learning will ~ The cast is both Indonesian
be more interesting if the castis  and foreigner.
Indonesian and foreigner.

10  If the teacher asked me to make  The students have the will
English video learning, [ am glad to be involved in producing

to do it. video.
11 I am glad that I make a video with The students have the will
foreigner cast. to be involved in producing
video.
12 I am glad that the people outside  The students have the will
school involved in the English to be involved in producing
video learning that I produce. video.

13 I think that it will be fun if 2-3 The cast is small group of
cast included in the English video people.
learning.
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No. Question Elaboration

15  Ithink practicing English video is The students do not have
more interesting than producing  the will to be involved in
the video. producing video.
Source: Authors documentation
The answers to questions 7, 8, and 9 in the table above pertain
to the cast of the video. The graph depicts the high average point
on query number nine. It demonstrates that the respondent is prefer
Indonesian than the native speaker to play the role. The respondent’s
response to question 13 indicates that he or she is willing to cast
people in small groups. In response to questions 10, 11, and 12
about students’ interest in making video, the outcome indicates that
the student is hesitant to participate in video production. Issue 15
is the polar opposite of questions 10, 11, and 12. It supports the
claim that the respondent prefers to only watch videos rather than
participate in their development.

Video Format

There will be 5 questions as stated on the following table 4. The
students are required to provide answer about video format,
whether it is conducted in interactive method, dialogue method,
or drama method. The majority preference chooses drama method,
in which this method attains highest mean and modus. On the
question whether there will be provided explanation in Indonesian,
the majority solidly answer that the students agree. The last question
is to recognize the need of instruction in the beginning of the video.
The result shows that the students are uncertain if they need the
instruction.

Table 4. Video Format

No. Question Elaboration
14 I think that English video The video must include
learning will not include explanation in Indonesian.

Indonesian, it will be hard for
me to understand.
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No. Question Elaboration

16 I am glad to watch English Video is using interactive
video learning with interactive  method.
method (question and ask
between the cast and the video
viewers), for example: Dora the
Explorer.

17  1am glad to watch English Video is using conversation
video learning with method.
conversation.

18  Iam glad to watch English Video is using drama method.
video learning with drama
concept.

36 I think it will be more interested Video includes the instruction.
to include instruction in the
beginning of the video.

Source: Authors documentation

Post-video learning activity

After watching English video learning, there will be one activiy to
ensure that the learning is effectively done. There are many kinds of
activity, including re-watching the video, doing task regarding the
video lesson, etc. The students are required to provide answer on
what activity they want to do as stated on the table 5 below.

Table 5. Post-Video Watching Activity

No. Question Elaboration

19  Iam glad to do practice after Speaking practice activity.
watching the video.

20 I am glad to do question and Speaking practice activity.
answer with the teacher after
watching the video.

21 I am glad to do assignment after Writing practice activity.
watching the video.
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No. Question Elaboration

22 Ithink it is better to do activity =~ Speaking practice activity.
in pair or group after watching
the video because I prefer to
talk to my partner rather than in
front of the class.

27  After watching English Writing practice activity.
video learning, I prefer to do
assignment given by the teacher
rather than speaking in English.

28  After watching English video Speaking practice activity.
learning, I prefer to do a
discussion in English rather
than doing assignment.

29 I think the teacher should Speaking practice activity.
give me a chance to practice
speaking with my chairmate
after watching the video.

37  1think it is better to do Writing practice assignment.
assignment while watching the
video.

Source: Authors documentation

The descriptive statistic result of the post-video learning activity on
choosing speaking or writing; the students in general prefers writing
activity.

Teacher’s Perception

Beside the students, we also asked for English teachers perception
about their ideal design of instructional video. They are: (1) It is
not easy to teach speaking English for students, plus some facts
that majority of students were not certain that English is an easy
lesson. To answer about learning English easily, the teacher said
that although students were not fluent to speak English yet, positive
responses can be seen when the teacher insert the video in her
class. At the end, it can be concluded that from teachers’ point
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of view, learning English, especially speaking, the use of video is
highly needed.; (2) In contrast to students who had no issues with
video length, the instructor claimed that as long as the video was no
longer than 15 minutes, it was effective to incorporate; (3) It suggests
that the teachers agreed with the students that making a video with
Indonesians would be beneficial (4) The total number of actors was
supposed to be 1-3 people, to make effective video; (5) Teachers
could participate in video making. The teacher said that if teachers
participated in the video, it would eliminate students’ doubts to get
involved in the video. The students and teachers’ figures could be
an option to be present in the video; (6) The teacher recommended
making a video of interactive models and dialog; (7) It is quite
certain that without using Babasa, students would understand the
video, but it still be better to give the subtitle to make the video
more understandable; (8) Both teachers and students hoped that
video access could be reached by TV and YouTube channel.

Conclusion

Based on the finding of this research, the research has concluded that
the use of this English learning video can help teachers in improving
their class more interesting for students. As a supporting material,
this video product gives some implications. From video, students
don’t only study from text but also from actors’ glance, gestures,
facial expressions to deliver a message. Since the video touches
many aspects, like background, costume, situation, intonation and
facial expression which is familiar to students, the video has some
opportunities for students to guess and understand the content of
the video even when student cannot understand the dialog.

There are some recommendations from the teachers and
students due to the ideal design of instructional video. First, the
duration is no more than 15 minutes. Second, the cast is better the
Indonesian rather than the native speakers (foreigners). The students
refuse to get a role in the video, but the teacher can be involved
as an actor in the video. Third, the drama format was preferred
by students to the tutorial or interactive format, but for teachers
the interactive format was much more interesting. Fourth, students
were more likely to be given a written exam as a post-activity than
to be asked to re-enact the video’s conversations, but re-enacting
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the video’s conversations was the most beneficial method for the
teacher to practice the students’ speaking skills. And the last but not
least, both students and teachers agreed that video access could be
reached by TV and YouTube channel that it would be great.

This study has some limitations, including the fact that it only
discusses four aspects of video design: duration, cast and student
participation in video production, video’s format, and post video
watching activity. Matters relating to the content of video have not
been discussed in this study and are expected to be investigated
in further research. This research was made in order to prepare
English instructional videos for Islamic Junior High students. Videos
will be made in accordance with the input of students and teachers
that have been obtained from this research.
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